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Abstract 
This study examined the effectiveness of classroom observation in enhancing the instructional practices of 
English teachers in Public Junior High Schools in Polangui North District, Division of Albay, during School 
Year 2025-2026. It was anchored on Reflective Practice Theory, Instructional Supervision Theory, the 
formative assessment perspective, and Social Cognitive Theory. A quantitative descriptive-evaluative-
correlational research design was employed involving 30 English teachers selected through purposive 
sampling and total enumeration. Data were gathered using a validated 132-item survey questionnaire with a 
reliability coefficient of 0.94 and analyzed using frequency count, percentage, weighted mean, rank order, 
Kendall's Coefficient of Concordance W, and chi-square. Findings showed that the overall conduct of 
classroom observation was Very Much Evident, with a weighted mean of 4.75. The observation process 
ranked highest at 4.95, while follow-up actions or coaching ranked lowest at 4.37 and was interpreted as 
Much Evident. Classroom observation was also Very Much Effective in enhancing instructional practices, 
with an overall weighted mean of 4.83. Professional growth and development received the highest mean of 
4.93, followed by lesson delivery, utilization of feedback, teachers' reflection, and learners' engagement. No 
significant agreement was found among respondent groups in the rank ordering of either the conduct or 
effectiveness dimensions, with all results at p>0.05. The study concluded that classroom observation serves 
as an important developmental mechanism for improving English instruction, although follow-up coaching 
requires further strengthening. It recommends consistent observation procedures, observer orientation and 
calibration, evidence-based feedback, differentiated coaching, action planning, mentoring, Learning Action 
Cell activities, and periodic review of the observation process. The study supports SDG 4: Quality Education 
by strengthening teacher development and instructional quality. Its sustainability impact lies in promoting 
continuous professional learning, consistent instructional supervision, and evidence-based institutional 
practices that support long-term improvements in English education. 

Keywords: Classroom Observation, English Teachers, Instructional Practices, Learner Engagement, 
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1. Introduction  

Effective teaching is central to improving learner achievement, particularly in English, where instruction supports 
reading, writing, listening, speaking, comprehension, and communication across the curriculum. Classroom 
observation provides a structured means of examining actual instructional practice and identifying areas for 
professional improvement. Contemporary research increasingly emphasizes that observation is most productive 
when it extends beyond performance evaluation and incorporates constructive feedback, reflection, collegial 
dialogue, coaching, and sustained professional learning (Nguyen, 2021; Mouraz et al., 2023; Bhagwandhin et al., 
2025). Within Philippine public education, classroom observation remains closely connected with teacher 
performance management, professional standards, and instructional improvement. The present study examines 
the effectiveness of classroom observation in enhancing the instructional practices of English teachers in the 
Public Junior High Schools in Polangui North District, Division of Albay, for School Year 2025-2026. It focuses 
on the conduct of observation and its effectiveness in relation to lesson delivery, teachers' reflection, utilization 
of feedback, learners' engagement, and teachers' professional growth and development. The findings are intended 
to provide a basis for policy recommendations that strengthen instructional supervision and the quality of English 
teaching. 
 
Classroom observation is a systematic process through which teaching practices are examined using evidence 
gathered during actual instruction. When observation is combined with meaningful feedback and professional 
dialogue, it can assist teachers in identifying strengths, recognizing areas requiring improvement, and modifying 
instructional strategies. Recent studies show that observation-based feedback can contribute to improved 
instructional and behavior-management practices, reflective practice, and professional learning when the process 
is developmental and supported by appropriate observation instruments (Poulou et al., 2023; Bhagwandhin et al., 
2025). In the Philippine public school system, the policy environment for teacher performance assessment has 
recently changed. Department of Education (2025) established the Multi-Year Performance Management and 
Evaluation System (PMES) for Teachers for SY 2025-2026 to SY 2027-2028. The system emphasizes objective 
and fair performance assessment while supporting coaching, mentoring, meaningful feedback, and professional 
growth. For SY 2025-2026, subsequent implementation guidance requires only one full-period classroom 
observation for performance evaluation purposes (Department of Education, 2026). These developments make 
classroom observation particularly relevant to the period covered by the present study. Classroom observation is 
important for English teachers because effective language instruction requires the coordination of content 
knowledge, pedagogical strategies, learner participation, questioning, feedback, assessment, and opportunities for 
meaningful language use. Research involving English and foreign-language teachers indicates that peer and 
classroom observation can create opportunities for teachers to examine their own practices, discuss instructional 
challenges, learn collaboratively, and engage in professional reflection (Lestari & Dewi, 2022; İnceçay & 
Dikilitaş, 2022; Batlle & Seedhouse, 2022). İnceçay and Dikilitaş (2022) found that observation among language 
teachers facilitated collegiality and professional learning, while Batlle and Seedhouse (2022) highlighted the 
importance of interaction and feedback during post-observation discussions. The continuing need to strengthen 
English instruction is also reflected in learner performance. In PISA 2022, only 24% of participating 15-year-old 
students in the Philippines attained at least Level 2 proficiency in reading, compared with the OECD average of 
74% (OECD, 2023). The World Bank (2024) likewise reported persistent learning poverty in the Philippines, 
emphasizing substantial challenges in foundational reading proficiency. These results do not establish classroom 
observation as the sole determinant of learner achievement, but they reinforce the need for evidence-based 
mechanisms that support instructional quality, professional development, and effective literacy instruction. 
 
A major theme in recent literature is the shift from viewing classroom observation primarily as an evaluative 
procedure toward recognizing it as a professional learning process. Nguyen (2021) emphasized the potential of 
peer classroom observation to facilitate professional development when observation promotes collaboration and 
reflection rather than judgment alone. Mouraz et al. (2023) similarly found that multidisciplinary peer observation 
supported teacher collaboration, innovation, reflection, and improvement in teaching practices. Evidence-based 
observation tools can help make feedback more focused and useful. Poulou et al. (2023) found that teachers and 
school administrators viewed observation-based feedback as useful in supporting instructional and behavior-
management practices. Granström et al. (2023), using classroom observations to examine teachers' instruction of 
learning strategies, demonstrated that systematic observation can identify differences between teachers' 
professional knowledge and the strategies actually implemented during instruction. Observation therefore 
provides evidence of actual classroom practice that may complement other forms of teacher assessment. Post-
observation feedback is also important to the developmental value of the process. Batlle and Seedhouse (2022) 
demonstrated that the interactional management of post-observation feedback influences how teachers engage 
with assessments of their practice. More recently, Bhagwandhin et al. (2025) found that classroom observation 
followed by professional learning conversations supported reflective practice, engagement with evidence, and 
improvement-oriented thinking. Their findings further indicated that goal setting and sufficient time to embed 
observation processes in school practice can strengthen their usefulness. Observation can also contribute to teacher 
efficacy and collaborative professional learning. Mather and Visone (2024) found that structured peer observation 
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through collegial visits provided professional learning experiences associated with increased teacher self-efficacy. 
Similarly, Lestari and Dewi (2022) found that novice and experienced English teachers viewed peer observation 
as an opportunity for reflection, collaborative problem solving, professional identity development, and 
improvement of teaching quality. Professional development research more broadly supports sustained and 
collaborative approaches rather than isolated interventions. Ventista and Brown (2023), through a systematic 
review, found evidence supporting training, ongoing coaching, collaborative professional development, and 
sustained learning opportunities. They also noted that evidence directly connecting many forms of professional 
development with student outcomes remains limited. This distinction is relevant to classroom observation because 
improvement in teacher practice should not automatically be interpreted as direct evidence of improved learner 
achievement without corresponding outcome data. Philippine research provides additional evidence regarding 
classroom observation and teacher development. Reños and Pontillas (2024) found significant relationships 
between the pre-observation, actual observation, and post-observation phases and teachers' professional 
development activities. Torres et al. (2024) identified observer expertise, honesty, confidentiality, collegiality, 
actionable feedback, and productive collaboration as important conditions for the effective conduct of classroom 
observation in the Philippine DepEd setting. These findings indicate that the effectiveness of observation depends 
not only on formal procedures but also on the quality of feedback and professional relationships surrounding the 
process. 
 
At the local level, the study is situated in the Public Junior High Schools in Polangui North District, Division of 
Albay. Its focus on English teachers provides a subject-specific setting for determining how observation practices 
relate to lesson delivery, reflection, feedback utilization, learner engagement, and professional growth. This 
localized examination is important because classroom observation practices may vary according to supervisory 
arrangements, school characteristics, teacher experience, and instructional needs. At the national level, improving 
teacher quality continues to form an important component of Philippine educational reform. Bacus et al. (2024), 
in a study involving 2,680 beginning Department of Education teachers across 16 regions, emphasized the 
importance of teacher preparation, coaching, mentoring, and mechanisms responsive to the actual demands of 
classroom practice. Current DepEd policy similarly emphasizes professional growth, coaching, mentoring, 
feedback, and instructional effectiveness within the PMES (Department of Education, 2025, 2026). Curriculum 
reform also reinforces the importance of instructional supervision. Barrot (2023) identified instructional delivery, 
assessment, lesson preparation, school-based initiatives, and teacher and school-leader commitment among 
important issues affecting Philippine K to 12 curriculum reform. Department of Education (2024a) established 
the policy guidelines for implementation of the MATATAG Curriculum, while Department of Education (2024b) 
introduced amendments that provide additional flexibility for schools according to their contexts. These reforms 
strengthen the need for observation systems that can examine how curriculum requirements are translated into 
actual classroom practice. At the international level, classroom observation is increasingly connected with 
professional learning, reflection, teacher efficacy, and instructional improvement. Recent research conducted in 
different educational settings has emphasized collaborative observation, evidence-based feedback, reflective 
dialogue, and sustained support as important components of professional development (Nguyen, 2021; Mouraz et 
al., 2023; Mather & Visone, 2024; Bhagwandhin et al., 2025). However, observation alone does not guarantee 
professional improvement. Its effectiveness depends on credible evidence, constructive feedback, supportive 
relationships, opportunities for reflection, and the capacity of teachers to apply recommendations to subsequent 
instruction. 
 
The study is anchored on foundational theories and models that remain directly relevant despite their publication 
dates. These sources are retained under the exceptions for original theories, models, and seminal works rather than 
being replaced by secondary contemporary sources. Reflective Practice Theory (Schön, 1983) explains 
professional learning through reflection on experience. Teachers engage in reflection while responding to 
instructional situations and after examining their actions and their consequences. Applied to classroom 
observation, this perspective explains how observation evidence and post-observation discussions can enable 
teachers to examine instructional decisions, learner responses, successful practices, and areas needing 
improvement. Recent research continues to demonstrate the relevance of reflection to observation-based 
professional development (Mouraz et al., 2023; Bhagwandhin et al., 2025). Instructional Supervision Theory 
(Glickman et al., 2001) presents instructional supervision as a developmental process intended to strengthen 
teaching through professional interaction, observation, feedback, and support. This perspective is directly aligned 
with the present study's examination of pre-observation conferences, standardized observation tools, the actual 
observation process, post-observation activities, feedback, reporting, and follow-up coaching. The developmental 
orientation of the theory is also consistent with current Philippine performance-management policy, which 
emphasizes coaching, mentoring, feedback, and professional growth (Department of Education, 2025). The 
formative assessment perspective of Black and Wiliam (1998) emphasizes the use of evidence and feedback to 
identify gaps between existing and desired performance and to guide subsequent improvement. Applied to 
teachers, classroom observation becomes formative when evidence from observed instruction is used to identify 
instructional needs and when feedback leads to adjustments in subsequent teaching. More recent research on 
observation-based professional feedback supports this continuing application (Poulou et al., 2023). Social 
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Cognitive Theory (Bandura, 1986) explains learning through reciprocal relationships among personal factors, 
behavior, and the social environment and emphasizes learning through observation and modeling. This 
perspective is relevant to classroom observation because teachers can learn through feedback, interaction with 
supervisors and peers, observation of practices, demonstration, and collaborative professional activities. 
Contemporary research associating peer observation with teacher self-efficacy and collaborative professional 
learning further supports the relevance of this theoretical foundation (İnceçay & Dikilitaş, 2022; Mather & Visone, 
2024). Conceptually, the study examines classroom observation through the pre-observation conference, use of 
standardized observation tools, observation process, post-observation activities, giving feedback, reporting of 
observation results, and follow-up actions or coaching. Its effectiveness is examined through lesson delivery, 
teachers' reflection, utilization of feedback, learners' engagement, and professional growth and development. 
Evidence generated through these dimensions serves as the basis for formulating policy recommendations 
designed to strengthen classroom observation and instructional supervision. 
 
Recent literature provides substantial evidence supporting classroom observation as a source of instructional 
information and a mechanism for professional learning. Observation has been associated with professional 
reflection and collaboration (Nguyen, 2021; Mouraz et al., 2023), instructional feedback and improvement 
(Poulou et al., 2023), professional growth within the Philippine context (Reños & Pontillas, 2024), teacher self-
efficacy (Mather & Visone, 2024), and adaptive professional learning through post-observation conversations 
(Bhagwandhin et al., 2025). However, much of the recent research addresses teachers generally, elementary 
teachers, peer observation, higher education, or educational systems outside the Philippines. Studies involving 
language teachers, including İnceçay and Dikilitaş (2022), Lestari and Dewi (2022), and Batlle and Seedhouse 
(2022), demonstrate the value of observation for language-teacher development but were conducted in contexts 
different from Philippine public junior high schools. Philippine research has established the importance of 
professional development, observer expertise, actionable feedback, collegiality, and supportive observation 
processes (Reños & Pontillas, 2024; Torres et al., 2024). Nevertheless, there remains a need for localized evidence 
on how classroom observation specifically enhances the instructional practices of English teachers in Public Junior 
High Schools in Polangui North District. English instruction requires teachers to support reading, writing, 
comprehension, vocabulary, grammar, communication, questioning, assessment, and learner participation, 
making subject-specific examination particularly relevant. The current study is also situated within a period of 
policy transition. The implementation of the PMES for SY 2025-2026 and continuing implementation of 
curriculum reforms create a contemporary context different from that of studies conducted primarily under 
previous performance-management arrangements (Department of Education, 2024a, 2024b, 2025, 2026). 
Examining classroom observation under these current conditions can provide more relevant evidence for 
instructional supervision and teacher development. The study therefore determines the extent to which classroom 
observation is conducted through its major phases and examines its effectiveness in enhancing English teachers' 
lesson delivery, reflection, utilization of feedback, learner engagement, and professional growth and development. 
It further examines agreement in the rank ordering of these aspects among the groups involved and uses the 
findings as the basis for policy recommendations. Through this focus, the study addresses a localized and subject-
specific research gap while contributing evidence relevant to current teacher-performance and curriculum reforms. 
 
The study is directly aligned with Sustainable Development Goal 4 (SDG 4), Quality Education, which calls for 
inclusive and equitable quality education and lifelong learning opportunities. UNESCO and the International Task 
Force on Teachers for Education 2030 (2024) emphasize that progress toward SDG 4 depends substantially on 
having qualified, supported, motivated, and continuously developing teachers. Strengthening systems that provide 
teachers with evidence about their classroom practices, constructive feedback, coaching, mentoring, and 
opportunities for reflection therefore contributes to the broader objective of improving teaching quality. This 
alignment is particularly relevant to the Philippine context, where persistent reading challenges continue to 
demonstrate the importance of instructional quality. Current evidence from OECD (2023) and the World Bank 
(2024) indicates substantial difficulties in reading proficiency among Filipino learners. While these learning 
outcomes are influenced by multiple factors, strengthening teacher support and instructional improvement remains 
an important component of broader efforts to improve educational quality. 
 
The study contributes primarily to educational sustainability by examining how classroom observation, feedback, 
reflection, mentoring, and coaching can support continuous professional development. Sustainable educational 
improvement requires mechanisms that develop teachers' professional capacity over time instead of relying 
exclusively on isolated interventions. Evidence from Ventista and Brown (2023) indicates that sustained 
professional development, coaching, training, and collaborative learning can support improvements in teacher 
practice and, under appropriate conditions, student learning. The research also contributes to institutional and 
governance sustainability because effective classroom observation requires consistent processes, credible 
evidence, constructive professional relationships, and mechanisms for follow-up support. Current DepEd 
performance-management policy links evaluation with coaching, mentoring, meaningful feedback, professional 
growth, and instructional effectiveness (Department of Education, 2025, 2026). Findings from Polangui North 
District can therefore provide an evidence base for policy recommendations intended to strengthen the 
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consistency, developmental orientation, and responsiveness of classroom observation practices. The study further 
has implications for community and socio-economic sustainability because literacy and communication skills 
support learners' continued education, participation in society, and preparation for future opportunities. UNESCO 
and the International Task Force on Teachers for Education 2030 (2024) recognize a qualified and well-supported 
teaching workforce as fundamental to resilient education systems and quality learning. By connecting teacher 
development, instructional quality, learner engagement, and evidence-based policy, the present study contributes 
to sustaining English education that is responsive to curriculum reforms, institutional goals, and learners' 
continuing needs. 

2. Material and methods 

2.1 Research Design 
The study employed a quantitative descriptive-evaluative-correlational research design. Quantitative research 
provides a systematic approach for measuring variables and examining patterns and relationships using numerical 
data (Creswell & Creswell, 2023). The design was used to determine the extent of the conduct of classroom 
observation, assess its effectiveness in enhancing the instructional practices of English teachers, examine 
agreement in the rank orders of the assessed dimensions, and provide a basis for policy recommendations. 
 
2.2 Locale of the Study 
The study was conducted in the Public Junior High Schools in Polangui North District, Division of Albay. The 
participating schools were Polangui General Comprehensive High School, Ponso National High School, Itaran 
National High School, Maysua National High School, and Kinuartelan Integrated School. These schools 
represented big, medium, and small school classifications within the district. 
 
2.3 Respondents of the Study 
The respondents consisted of 30 English teachers from the participating Public Junior High Schools in Polangui 
North District, Division of Albay. Twelve respondents, or 40%, were from Polangui General Comprehensive High 
School; six, or 20%, were from Ponso National High School; and six, or 20%, were from Itaran National High 
School. These big schools accounted for 24 respondents or 80% of the total. Maysua National High School, 
classified as a medium school, contributed four respondents or 13%, while Kinuartelan Integrated School, 
classified as a small school, contributed two respondents or 7%. The respondents were directly involved in the 
teaching-learning process and had relevant experience with classroom observation.  
 
2.4 Sample and Sampling Procedure 
Purposive sampling was initially used to identify English teachers who had undergone classroom observation in 
the Public Junior High Schools within Polangui North District, Division of Albay. This ensured that the 
participants possessed direct experience relevant to the objectives of the study. After the eligible participants were 
identified, total enumeration was employed, resulting in the inclusion of all 30 qualified English teachers. The 
selection of an appropriate sampling procedure should be consistent with the research questions, study population, 
and quantitative design (Creswell & Creswell, 2023). 
 
2.5 Research Instrument 
A survey questionnaire served as the primary data-gathering instrument. Questionnaire development was guided 
by the research problems, related literature and studies, and the theoretical foundations of the study. Contemporary 
survey methodology emphasizes that questionnaire items should be clear, relevant to the constructs being 
measured, and directly aligned with the information required to answer the research questions (Arundel, 2023; 
Thomander & Krosnick, 2024). The questionnaire contained 132 items divided into two major parts. The first part 
consisted of 74 items assessing the extent of the conduct of classroom observation in terms of the pre-observation 
conference, use of standardized observation tools, observation process, post-observation activities, giving 
feedback, reporting of observation results, and follow-up actions or coaching. The second part consisted of 58 
items assessing the effectiveness of classroom observation in enhancing instructional practices in terms of lesson 
delivery, teacher reflection, utilization of feedback, learner engagement, and professional growth and 
development. A five-point response scale was used. For the extent of classroom observation, mean scores of 4.50 
to 5.00 were interpreted as Very Much Evident, 3.50 to 4.49 as Much Evident, 2.50 to 3.49 as Evident, 1.50 to 
2.49 as Fairly Evident, and 1.00 to 1.49 as Not at All. For effectiveness, scores of 4.50 to 5.00 were interpreted as 
Very Much Effective, 3.50 to 4.49 as Much Effective, 2.50 to 3.49 as Effective, 1.50 to 2.49 as Fairly Effective, 
and 1.00 to 1.49 as Not at All.  Before administration, the questionnaire was reviewed and validated by the thesis 
adviser, the Dean of Graduate Studies and Research of the University of Northeastern Philippines, and high 
officials of the Department of Education. Their recommendations were incorporated before the final questionnaire 
was administered. Questionnaire testing and expert review are important steps in improving the clarity, relevance, 
and quality of survey instruments before full implementation (Arundel, 2023; Thomander & Krosnick, 2024). The 
reliability of the instrument was assessed using the Kuder-Richardson approach reported in the original 
methodology (Kuder & Richardson, 1937). The instrument obtained a reliability coefficient of 0.94 and was 
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subsequently used for data collection. The original methodological source is retained because the Kuder-
Richardson procedure is an established research instrument and measurement method and therefore falls under 
the exception to the five-year reference policy.  
 
2.6 Data Gathering Procedure 
The research process began with the presentation of the proposed title to the University Thesis Committee and the 
incorporation of recommendations obtained during the proposal review. The research instrument was then 
prepared and submitted to qualified validators. After validation, permission to conduct the study was secured from 
the appropriate PSDS/SDS authorities before the questionnaire was administered to the respondents. After 
administration, the completed questionnaires were retrieved and the collected responses were organized and 
tabulated for statistical analysis. The results were subsequently analyzed and interpreted and incorporated into the 
manuscript. The study then underwent the required pre-oral and final oral defense processes, after which 
recommendations were incorporated into the revised manuscript. The completed research was prepared for 
editing, presentation, dissemination, and publication.  
 
2.7 Data Analysis Techniques 
The collected data were analyzed using frequency count, percentage, weighted mean, and rank order. Frequency 
counts and percentages were used to describe the distribution of respondents, while weighted mean was used to 
determine the extent of the conduct of classroom observation and its effectiveness in enhancing the instructional 
practices of English teachers. Rank ordering was employed to determine the relative standing of the assessed 
dimensions. Kendall's Coefficient of Concordance W was used to determine the degree of agreement among the 
rank orders of the assessed variables. Kendall's W is appropriate for examining concordance among multiple sets 
of rankings and has continued to be applied in contemporary educational research involving consistency among 
raters or ranked evaluations (Chang & Tseng, 2023). The significance of the agreement was evaluated using the 
corresponding chi-square statistic. 
 

3. Results and Discussion  

3.1 Conduct of Classroom Observation 
3.1.1 Pre-Observation Conference 

The pre-observation conference obtained an overall weighted mean of 4.62, interpreted as Very Much Evident. 
Clearly defining learning objectives and linking them to the MELCs ranked highest at 5.00. Presenting a detailed 
DLL/DLP aligned with English competencies and agreeing on the focus areas for observation both obtained 4.77. 
The least evident practices were discussing materials, activities, and assessments at 4.23, explaining strategies and 
methods at 4.42, scheduling the conference in advance at 4.43, and presenting differentiated strategies at 4.49. 
These findings indicate that teachers and observers generally clarified objectives, expected outcomes, instructional 
strategies, and observation priorities before the actual classroom visit. The strong emphasis on objectives and 
curriculum alignment reflects the importance of systematic lesson preparation. Valdez et al. (2024) emphasized 
lesson planning as a core professional practice among English language teachers, while Zhao et al. (2023) showed 
that alignment among objectives, instructional activities, and assessment is important in implementing curriculum 
standards. The relatively lower rating for discussing materials, activities, and assessment suggests that pre-
observation conferences can be strengthened by examining not only lesson objectives but also how instructional 
activities and assessment evidence correspond with those objectives. 
 

3.1.2 Use of Standardized Observation Tools 
The use of standardized observation tools obtained an overall weighted mean of 4.86, interpreted as Very Much 
Evident. Alignment of COT indicators with PPST domains relevant to English teaching and the use of observation 
data for feedback and coaching both received 5.00. DepEd-prescribed rubrics and the promotion of transparency 
and accountability both obtained 4.90. The lowest-rated indicator was the clear explanation of the objectives of 
the observation tool, although its mean of 4.66 remained Very Much Evident. The findings demonstrate that 
standardized observation tools provided a common basis for examining teaching practices and giving evidence-
based feedback. White and Maher (2024) explained that rubric-based observations can support teacher learning 
when rubrics facilitate self-reflection, feedback, and collaborative inquiry rather than functioning solely as 
evaluative instruments. In the Philippine context, Torres et al. (2024) similarly emphasized the importance of 
appropriate observation systems, actionable feedback, and observer expertise. White and Klette (2024) further 
cautioned that observation scores can be affected by rater error and bias, reinforcing the importance of common 
standards, orientation, and observer calibration. 
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3.1.3 Observation Process 
The observation process obtained an overall weighted mean of 4.95, interpreted as Very Much Evident, making 
it the strongest component of classroom observation. Following prescribed protocols, aligning the observation 
tool with English standards, taking notes on instruction and learner engagement, documenting teacher 
performance and learner participation, and observing classroom routines and management all obtained 5.00. The 
lowest indicator was communicating observation objectives before the observation, although it remained highly 
evident at 4.76. The high rating indicates that the actual classroom visit was conducted systematically and focused 
on observable instructional practices. Poulou et al. (2023) demonstrated that classroom observational assessment 
can identify teachers' instructional and behavior-management strengths and areas needing improvement while 
providing useful performance feedback. Torres et al. (2024) likewise found that the quality of class observation 
depends on observer expertise, professional conduct, and actionable evidence. The lower rating for 
communicating objectives indicates that even a highly structured observation can benefit from stronger 
clarification of expectations before instruction begins. 
 

3.1.4 Post-Observation Process 
Post-observation practices obtained an overall weighted mean of 4.77, interpreted as Very Much Evident. Clearly 
discussing strengths and areas for improvement, focusing feedback on teaching-learning improvement rather than 
fault-finding, and providing specific actionable suggestions each obtained 5.00. Openness to feedback obtained 
4.93 and teacher reflection on instructional strategies obtained 4.85. Providing immediate constructive feedback 
and creating or updating an improvement plan both received the lowest mean of 4.38. The findings indicate that 
post-observation conferences largely functioned as developmental conversations. Heron et al. (2024) emphasized 
that post-observation feedback becomes meaningful when teachers are provided opportunities to understand and 
act on feedback rather than merely receive it. Bhagwandhin et al. (2025) similarly found that classroom 
observations followed by professional learning conversations supported reflective practice, engagement with 
evidence, and improvement-oriented thinking, although goal setting and sufficient time were necessary for 
stronger outcomes. Reños and Pontillas (2024) also associated classroom observation with professional 
development activities among Philippine teachers. These findings support strengthening immediate feedback, 
documented improvement goals, and continuing coaching after observation. 
 

3.1.5 Giving Feedback 
Giving feedback obtained an overall weighted mean of 4.83, interpreted as Very Much Evident. Written feedback 
identifying strengths, growth areas, and recommendations ranked highest at 4.96, followed by feedback aligned 
with PPST indicators and English competencies at 4.94 and the balance of positive reinforcement and corrective 
comments at 4.93. The lowest-rated practice was using rubrics or rating tools to ensure fairness and consistency 
in feedback at 4.69. Timely constructive feedback and teacher self-assessment both received 4.77. The results 
show that feedback was generally documented, evidence-oriented, and developmental. Poulou et al. (2023) found 
that teachers perceived observation-based performance feedback as helpful for instructional improvement. Heron 
et al. (2024) further emphasized that the effectiveness of post-observation feedback depends on teachers' ability 
to understand, interpret, and enact it. More recently, Levi-Nielsen et al. (2026), through a systematic review and 
meta-analysis, concluded that performance feedback is an evidence-based professional development strategy 
capable of producing meaningful changes in teacher behavior. The lower emphasis on rubric-supported fairness 
suggests that observers should make explicit how comments and ratings are grounded in observable evidence and 
common criteria. 
 

3.1.6 Reporting of Observation Results 
Reporting of observation results obtained an overall weighted mean of 4.88, interpreted as Very Much Evident. 
Teacher reflection before formal documentation ranked highest at 4.96, while clear, professional, accurate, and 
fair language obtained 4.94. Clear and objective reporting, prompt preparation of reports, and alignment with 
PPST indicators and observation rubrics each obtained 4.93. Supporting reports with evidence such as lesson 
plans and observation notes ranked lowest at 4.77. The high rating for reflection before documentation shows that 
teachers were given opportunities to process observation findings rather than being passive recipients of formal 
reports. Heron et al. (2024) emphasized that observation feedback should create opportunities for teachers to 
reflect and act on the evidence provided. At the same time, White and Klette (2024) highlighted the importance 
of the validity and appropriate interpretation of observational evidence, particularly when observation information 
is used for feedback and professional development. Observation reports are therefore strengthened when written 
conclusions are traceable to concrete classroom evidence, professional standards, and clearly documented 
instructional events. 
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3.1.7 Follow-Up Actions and Coaching 
Follow-up actions or coaching received an overall weighted mean of 4.37, interpreted as Much Evident, and 
represented the least strongly implemented observation component. Constructive feedback on English content, 
pedagogy, and delivery ranked highest at 4.81, followed by post-observation conferences on strengths and areas 
for improvement at 4.64. Encouraging teacher self-assessment obtained 4.49. Developing an IPCRF action plan 
based on observation findings ranked lowest at 4.09, while demonstration teaching, professional development 
recommendations, mentoring, and follow-up evaluation also received comparatively lower ratings. The findings 
indicate that support was provided after observation, but sustained follow-through was less consistent than the 
observation and feedback stages. Flores et al. (2024) found that improvement goals generated through reciprocal 
peer observation can transfer into classroom practice, particularly when teachers operate within collaborative 
cultures and receive support for implementation. Bhagwandhin et al. (2025) likewise emphasized the importance 
of goal setting and embedding observation and professional learning conversations within school routines. Reños 
and Pontillas (2024) connected classroom observation with continuing professional-development activities. Thus, 
observation findings should be translated more consistently into documented goals, coaching, model teaching, 
follow-up visits, and professional learning activities. 
 

3.1.8 Overall Conduct of Classroom Observation 
Overall, classroom observation obtained a weighted mean of 4.75, interpreted as Very Much Evident. The 
Observation Process ranked first at 4.95, followed by Reporting of Observation Results at 4.88, Use of 
Standardized Observation Tools at 4.86, Giving Feedback at 4.83, Post-Observation at 4.77, and Pre-Observation 
Conference at 4.62. Follow-Up Actions or Coaching ranked last at 4.37 and was the only component interpreted 
as Much Evident. The overall pattern indicates that classroom observation was strongest in its formal observation, 
documentation, and feedback components, while continued intervention after observation was comparatively 
weaker. Torres et al. (2024) emphasized that effective classroom observation requires professional observation 
practices, actionable feedback, and collaboration. Reños and Pontillas (2024) found positive relationships between 
observation phases and professional development, while Unissa and Alhasan (2024) reported that educators 
regarded classroom observation and feedback as important to professional development. The results therefore 
suggest that the observation cycle should not end with reporting but continue through coaching, improvement 
planning, mentoring, and monitoring. 
 
3.2 Agreement on the Rank Orders of the Conduct of Classroom Observation 
The Kendall Coefficient of Concordance showed no significant agreement among respondent groups in the rank 
ordering of all seven classroom observation dimensions. Pre-Observation Conference obtained W = 0.45 and χ² = 
12.15, Use of Standardized Observation Tools W = 0.50 and χ² = 12.00, Observation Process W = 0.41 and χ² = 
11.07, Post-Observation W = 0.49 and χ² = 11.76, Giving Feedback W = 0.45 and χ² = 12.15, Reporting of 
Observation Results W = 0.31 and χ² = 7.44, and Follow-Up Actions or Coaching W = 0.53 and χ² = 14.31. All 
results were p>0.05; therefore, the null hypothesis was accepted. This means that respondents differed in how 
they ranked the relative strength of classroom observation practices. Differences in rankings may reflect variations 
in how respondents experienced preparation, observation, feedback, reporting, and follow-up support. White and 
Maher (2024) emphasized that observation systems become more developmental when teachers and observers 
share an understanding of the rubric and use it to support reflection and collaboration. White and Klette (2024) 
also demonstrated that rater-related differences can affect interpretations derived from observation systems. 
Torres et al. (2024) identified observer expertise, collegiality, actionable feedback, and collaboration as important 
conditions for effective Philippine classroom observation. The results therefore support greater standardization of 
expectations, observer calibration, documentation, conferencing, and follow-up procedures across schools. 
 
3.3 Effectiveness of Classroom Observation in Enhancing Instructional Practices 

3.3.1 Lesson Delivery 
Classroom observation was Very Much Effective in improving lesson delivery, with an overall weighted mean of 
4.86. Presenting lesson content logically with smooth activity transitions ranked highest at 4.97, followed by the 
use of formative assessment at 4.94. Delivering clear and well-structured lessons aligned with objectives and 
MELCs and using teaching aids, visuals, and ICT tools both obtained 4.93. Engaging learners through questioning, 
discussions, and hands-on activities ranked lowest at 4.72, although it remained Very Much Effective. The results 
indicate that observation contributed particularly to lesson organization, instructional alignment, assessment, and 
classroom delivery. Valdez et al. (2024) identified lesson planning as a central professional practice among 
English language teachers in the Philippines. Zhao et al. (2023) likewise emphasized alignment among objectives, 
instruction, learning activities, and assessment, while Ole and Gallos (2023) demonstrated that a feedback-loop 
professional development process strengthened teachers' formative-assessment practices and self-efficacy. These 
findings support using observation feedback to refine sequencing, assessment, instructional clarity, and learner-
centered interaction. 
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3.3.2 Teachers’ Reflection 
Teachers’ reflection obtained an overall weighted mean of 4.79, interpreted as Very Much Effective. Using 
observation feedback to adjust plans and classroom management and identifying strengths and weaknesses in 
lesson delivery both ranked highest at 4.97. Openness to coaching obtained 4.94, while reflection on alignment 
between objectives and learner performance received 4.86. Analyzing learners' responses and participation and 
using observation results to improve teaching methods and learner support were the lowest-rated indicators at 
4.57. The findings show that teachers used classroom observation primarily to examine and adjust their own 
instructional practices, although reflection on learner responses received comparatively less emphasis. Mouraz et 
al. (2023) found that peer observation could foster collaboration, innovation, professional reflection, and 
improvement in teaching practices. Bhagwandhin et al. (2025) similarly reported that observation and post-
observation conversations supported reflective practice and engagement with evidence. Reflection should 
therefore incorporate not only teacher actions but also learner responses, participation, difficulties, and evidence 
of understanding. 
 

3.3.3 Utilization of Feedback 
Utilization of feedback obtained an overall weighted mean of 4.80, interpreted as Very Much Effective. Openness 
and a positive attitude toward feedback ranked highest at 5.00. Reflecting on feedback to improve lesson delivery 
and using feedback to identify strengths and areas for improvement both obtained 4.97, followed by improving 
classroom management and learner engagement at 4.96. Using feedback to differentiate instruction obtained 4.54, 
while improving assessment practices aligned with learning competencies ranked lowest at 4.53. The results 
demonstrate that teachers generally accepted observation feedback and used it for instructional improvement. 
Heron et al. (2024) emphasized that effective observational feedback requires opportunities for teachers to 
interpret and enact what they receive. Poulou et al. (2023) found that performance feedback based on classroom 
observation supported improvements in instructional and behavior-management practices. Ole and Gallos (2023) 
also showed that feedback-oriented professional development can improve teachers' formative-assessment 
practices. The relatively lower results for differentiation and assessment indicate that feedback should extend 
beyond general teaching performance to the design of learner-responsive instruction and assessment. 
 

3.3.4 Learners’ Engagement 
Learners’ engagement obtained an overall weighted mean of 4.78, interpreted as Very Much Effective. 
Collaborative pair or group activities ranked highest at 4.97, followed by reducing off-task behavior through 
improved classroom management at 4.96 and adjusting strategies to improve learner motivation and involvement 
at 4.94. Creating supportive environments and designing learner-centered activities both obtained 4.93. The use 
of games, songs, or similar activities to sustain attention and enjoyment ranked lowest at 4.50. The results show 
that observation supported learner engagement primarily through collaboration, classroom management, 
motivation, and learner-centered instructional practices. Alzubi et al. (2024) found that collaborative learning 
improved EFL learners' English learning and social interaction through teamwork, peer learning, discussion, and 
other collaborative practices. Observation feedback should therefore continue to emphasize opportunities for 
meaningful learner interaction, active participation, supportive classroom environments, and varied activities 
appropriate to English instruction. 
 

3.3.5 Professional Growth and Development of Teachers 
Professional Growth and Development of Teachers obtained the highest overall weighted mean of 4.93, 
interpreted as Very Much Effective. Using observation feedback to improve teaching strategies, refining lesson 
delivery and classroom management, using observation results to identify strengths and areas for improvement, 
and building confidence and competence in lesson delivery all obtained 5.00. Alignment with DepEd standards 
and curriculum goals obtained 4.96, while collaboration and participation in professional-development activities 
both obtained 4.94. Applying innovative and learner-centered strategies after feedback ranked lowest at 4.77 but 
remained Very Much Effective. The results strongly indicate that classroom observation functioned as a 
professional-development mechanism rather than only as an evaluative activity. Reños and Pontillas (2024) found 
that classroom observation was significantly related to teachers' professional-development activities. Flores et al. 
(2024) reported that reciprocal peer observation facilitated the transfer of improvement goals into classroom 
practice and supported teacher professional development. Unissa and Alhasan (2024) similarly identified feedback 
from classroom observation as important to professional growth. More recent evidence from Levi-Nielsen et al. 
(2026) further supports performance feedback as an evidence-based strategy for changing teacher practice. Greater 
support for innovation, collaborative experimentation, mentoring, and learner-centered teaching can strengthen 
these gains. 
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3.3.6 Overall Effectiveness of Classroom Observation 
Overall, classroom observation obtained a weighted mean of 4.83, interpreted as Very Much Effective in 
enhancing English teachers' instructional practices. Professional Growth and Development of Teachers ranked 
first at 4.93, followed by Lesson Delivery at 4.86, Utilization of Feedback at 4.80, Teachers’ Reflection at 4.79, 
and Learners’ Engagement at 4.78. All five dimensions were therefore assessed as Very Much Effective. The 
results indicate that the strongest contribution of classroom observation involved continuing teacher development, 
while substantial benefits were also reported for instruction, feedback utilization, reflection, and learner 
engagement. Bacus et al. (2024), examining beginning DepEd teachers across Philippine regions, emphasized the 
continuing importance of teacher quality and professional support for teaching performance. Reños and Pontillas 
(2024) associated classroom observation with professional growth, while Flores et al. (2024) demonstrated that 
observation-based improvement goals can be transferred into classroom practice. Together, these findings support 
classroom observation as most useful when evidence is followed by reflection, feedback, coaching, collaboration, 
and opportunities to implement improvement goals. 
 
 
 
3.4 Agreement on the Rank Orders of the Effectiveness of Classroom Observation 
The Kendall Coefficient of Concordance showed no significant agreement among respondent groups regarding 
the rank orders of classroom observation effectiveness. Lesson Delivery obtained W = 0.35 and χ² = 8.40, 
(p>0.05); Teachers’ Reflection obtained W = 0.53 and χ² = 14.31, (p>0.05); Utilization of Feedback obtained W 
= 0.57 and χ² = 17.10, (p>0.05); Learners’ Engagement obtained W = 0.43 and χ² = 14.19, (p>0.05); and 
Professional Growth and Development of Teachers obtained W = 0.49 and χ² = 14.70, (p>0.05). Thus, the null 
hypothesis was accepted. Respondent groups therefore differed in how they ranked the effectiveness of classroom 
observation across the five instructional dimensions. The variation suggests that teachers may experience 
observation differently depending on their instructional needs, professional experience, feedback received, 
available support, and classroom context. White and Maher (2024) emphasized the importance of using 
observation rubrics to support teacher learning rather than merely judgment. Mouraz et al. (2023) demonstrated 
that reflective and collaborative observation processes can promote different forms of professional learning, while 
Heron et al. (2024) highlighted the importance of designing feedback so that teachers can act upon it. Alzubi et 
al. (2024) further showed that learner engagement is influenced by the specific instructional approaches used in 
EFL settings. These findings support differentiated coaching and professional-development responses rather than 
assuming that all teachers benefit from observation in identical ways. 
 
3.5 Policy Recommendations Based on the Findings 
The findings support strengthening classroom observation as a complete developmental cycle. Pre-observation 
conferences should provide adequate opportunities to review lesson objectives, instructional activities, learning 
materials, assessment tasks, and observation priorities. Teachers should receive clear orientation on observation 
indicators, rating criteria, and expected evidence, while observers should use common approved rubrics and 
consistently document observable evidence. Post-observation conferences should be conducted promptly and 
should provide specific, respectful, evidence-based feedback. Observation results should be translated into 
manageable improvement goals and documented action plans, while reports should be supported by relevant 
lesson plans, observation notes, learner outputs, and assessment evidence. The instructional implications include 
strengthening learner-centered English teaching through purposeful questioning, pair and group work, discussion, 
performance tasks, visual and digital resources, differentiated activities, and positive reinforcement. Observation 
findings should inform Learning Action Cell sessions, coaching, mentoring, model teaching, and professional-
development activities. Assessment practices should also be reviewed for alignment with learning objectives and 
competencies. School heads, English coordinators, master teachers, and instructional supervisors should conduct 
follow-up coaching and periodically review whether observation recommendations are being applied. Classroom 
observation can thereby function as an ongoing professional-development process in which preparation, 
observation, reflection, feedback, coaching, implementation, and monitoring collectively support instructional 
improvement. 
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4. Conclusion & Recommendations  

The study concludes that classroom observation was very much evident in the Public Junior High Schools in 
Polangui North District, Division of Albay, and was very much effective in enhancing the instructional practices 
of English teachers. The observation process, standardized tools, feedback, reporting, pre- and post-observation 
activities, and follow-up support contributed to improvements in lesson delivery, teachers’ reflection, utilization 
of feedback, learners’ engagement, and professional growth and development. However, follow-up actions and 
coaching received comparatively lower ratings than the other observation components. The absence of significant 
agreement in the rank orders of both the conduct and effectiveness of classroom observation indicates that 
respondents differed in their perceptions of the various observation practices and outcomes. Overall, the findings 
support classroom observation as an important developmental mechanism for improving English instruction and 
provide a basis for policy recommendations aimed at strengthening its implementation. 

School heads and assigned observers should sustain regular classroom observations using approved schedules, 
standardized tools, consistent rating procedures, and complete documentation. Orientation and calibration 
sessions should be conducted to ensure common understanding of observation indicators, evidence requirements, 
and rating procedures. English teachers and coordinators should use observation feedback to strengthen lesson 
delivery, learner engagement, assessment practices, reflective teaching, and professional growth, while school 
heads and Public Schools District Supervisors should provide differentiated coaching and technical assistance 
based on identified instructional needs. The formulated policy recommendations should also be adopted to 
strengthen pre-observation preparation, post-observation feedback, action planning, follow-up coaching, Learning 
Action Cell activities, mentoring, learner-centered strategies, digital resource integration, and periodic review of 
the classroom observation process. 

The study was limited to 30 English teachers from the Public Junior High Schools in Polangui North District, 
Division of Albay, during School Year 2025-2026. Its findings were based on data gathered through a 
questionnaire and focused specifically on the conduct and perceived effectiveness of classroom observation in 
relation to selected instructional practices. Consequently, the results reflect the experiences and perceptions of the 
respondents within the identified locale and study period and may not represent English teachers in other districts, 
divisions, school contexts, or educational levels. 

5. Compliance with ethical standards  

The study observed the research procedures explicitly documented in the manuscript. The survey questionnaire 
was reviewed and validated by the thesis adviser, the Dean of Graduate Studies and Research of the University of 
Northeastern Philippines, and high officials of the Department of Education, and their recommendations were 
incorporated before administration. Permission to conduct the study was also secured from the appropriate 
PSDS/SDS authorities before the questionnaire was administered to the respondents. No additional ethical 
procedures or institutional ethics review approval are explicitly stated in the manuscript.  
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