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Abstract 
Reading comprehension is an essential skill that enables learners to understand texts, interpret information, 
and determine the meanings of unfamiliar words. However, some Grade 8 learners experience difficulties in 
comprehending reading materials because of limited vocabulary knowledge and difficulty identifying 
context clues. This study, titled Improving Grade 8 Reading Comprehension Through Targeted Context Clue 
Strategies, aimed to improve learners’ reading comprehension by implementing targeted, structured context 
clue strategies. The study involved 33 Grade 8 learners and focused on five categories: definition and 
explanation clues, synonym and restatement clues, antonym and contrast clues, example and illustration 
clues, and inference and general context clues. A pretest and posttest were administered to determine changes 
in learners’ performance following the intervention. The pretest results revealed an overall mean score of 
2.48, interpreted as Low, while the posttest results showed an overall mean score of 3.60, interpreted as 
High. A paired-samples t-test revealed a statistically significant difference between the pretest and posttest 
scores, t(32) = −10.615, p < .001. The null hypothesis was rejected, indicating that the difference between 
the learners’ pretest and posttest performance was statistically significant. The findings suggest that targeted, 
structured context clue strategies may help improve learners’ ability to identify contextual information, infer 
unfamiliar word meanings, and understand reading passages. The study recommends the continued use of 
context clue strategies, with additional instructional support for example and illustration clues and definition 
and explanation clues, to further strengthen learners’ reading comprehension skills. 
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1. Introduction  

Reading comprehension is an essential literacy competency that enables learners to understand, analyze, and 
interpret written texts. However, Grade 8 learners often encounter difficulties understanding complex reading 
materials, particularly when unfamiliar vocabulary affects their comprehension. Targeted context clue strategies 
offer an instructional approach to addressing these challenges by developing learners' ability to determine word 
meanings through surrounding textual information. This study aimed to improve the reading comprehension of 
Grade 8 learners through structured instruction focusing on five context clue categories during School Year 2026–
2027. 
 
Reading comprehension requires learners to interpret vocabulary, recognize contextual relationships, and 
construct meaning from written information. At the Grade 8 level, increasingly complex texts and unfamiliar 
words may hinder comprehension. Results of the Philippine Informal Reading Inventory (Phil-IRI) conducted 
among 35 Grade 8 learners revealed that 33 learners (94.29%) were classified at the frustration level, while only 
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two (5.71%) reached the instructional level. These findings, documented in Bulangsurang Integrated School, 
Bulangsuran, Samboan, Cebu file (2026), indicated substantial reading difficulties and emphasized the need for 
targeted vocabulary and comprehension interventions. Related evidence from Misanes and Pascual (2023) 
identified substantial reading difficulties among Grade 8 learners assessed using the Phil-IRI. 
 
Context clue instruction enables learners to determine unfamiliar word meanings by examining surrounding 
words, sentences, and textual relationships. Aguelo and Patayon (2026) investigated the effectiveness of context 
clues among Grade 8 learners at Magatos Integrated School using the R.E.A.D. approach (Read, Engage, Apply, 
and Discuss) and reported improved reading comprehension following the intervention. Similarly, Garces et al. 
(2025) found that context clues, vocabulary-building activities, and example-based instruction improved reading 
comprehension, vocabulary skills, and reading engagement among secondary Alternative Learning System 
learners in Davao de Oro. These findings support explicit instruction in contextual vocabulary strategies as an 
approach to strengthening reading comprehension. Ilahi and Hidayat (2023) also reported improved reading 
comprehension following context-clue-based instruction among eighth graders. Hoyle (2024) examined 
contextualized clues in Grade 8 language learning, while Black and Wright (2024) reviewed vocabulary 
instructional strategies, including context clues. Cervetti et al. (2023) synthesized evidence on vocabulary 
instruction and word-learning skills. 
 
Reading comprehension difficulties among Filipino secondary learners highlight the importance of instructional 
interventions addressing vocabulary limitations and contextual understanding. At Bulangsuran Integrated School 
in Samboan, Cebu, the high proportion of Grade 8 learners classified at the frustration level demonstrated the need 
for structured reading support. Philippine studies by Aguelo and Patayon (2026) and Garces et al. (2025) provide 
evidence supporting context clue instruction in different secondary learning environments. These findings 
establish the relevance of targeted reading interventions designed to address learners' specific comprehension 
difficulties. Mannag and Dagdag (2024) reported improvements in Grade 8 vocabulary acquisition and reading 
performance following a graphic-organizer intervention in the Philippines. 
 
The study was anchored in the instructional relationship between context clue identification, vocabulary 
development, and reading comprehension. Targeted instruction focused on five context clue categories: definition 
and explanation, synonym and restatement, antonym and contrast, example and illustration, and inference and 
general context clues. These categories provide learners with structured opportunities to recognize contextual 
information, determine unfamiliar word meanings, and interpret reading passages. Through guided identification 
and application of these strategies, learners may develop stronger vocabulary comprehension and reading skills. 
Binhomran and Altalhab (2023) reviewed relationships among reading comprehension, vocabulary retention, and 
vocabulary size. 
 
Although previous studies demonstrated the usefulness of context clue instruction, limited attention was given to 
systematically teaching learners to distinguish among specific contextual clue categories. Aguelo and Patayon 
(2026) emphasized the R.E.A.D. approach, while Garces et al. (2025) examined context clues alongside 
vocabulary-building and example-based activities. These approaches support reading comprehension 
development but leave a need for focused instruction on identifying definitions, synonyms, antonyms, examples, 
and inferences within texts. Addressing this gap, the present study aimed to improve Grade 8 learners' reading 
comprehension through targeted instruction and guided practice involving the five context clue categories during 
School Year 2026–2027. 
 
The study aligns with Sustainable Development Goal 4 (SDG 4), which promotes inclusive, equitable, and quality 
education. Improving reading comprehension among Grade 8 learners supports the development of foundational 
literacy competencies essential for academic learning. By addressing vocabulary difficulties through targeted 
context clue instruction, the study contributes to efforts to improve educational outcomes and provide appropriate 
instructional support for learners experiencing reading challenges. 
 
The study contributes to educational sustainability by examining a structured instructional approach intended to 
strengthen learners' reading comprehension and vocabulary development. Targeted context clue strategies may 
support sustainable literacy instruction by providing teachers with practical techniques that can be integrated into 
regular classroom reading activities. Strengthening learners' ability to interpret unfamiliar vocabulary and 
comprehend written texts may also support continued academic participation and independent learning. These 
contributions emphasize the relevance of evidence-informed reading interventions in improving instructional 
practices and promoting long-term educational development. 
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2. Material and methods 

2.1 Research Design 
This study used a classroom-based action research design with a one-group pretest-posttest design. The results 
were statistically analyzed and interpreted through paired-sample test for its significance and descriptive statistics 
for reporting the differences of its mean.  
 
2.2 Locale of the Study 
The research was carried out in Bulangsuran Integrated School a small boarding public school that is located at a 
mountainous barangay in Samboan, Cebu. The school is located 8 kilometers away from the town proper. It 
provides instruction to both junior and senior high school students and is supported by 15 high school teachers. 
Approximately 125 learners are in the junior high school program. 
 
2.3 Respondents of the Study 
The participants of this study were the Grade 8 learners who have been formally identified through Phil-Iri 
assessment. The number of participants was based from the result of the Phil-Iri Assessment, there were 33 
identified students who were in at frustration level and need intervention.  
 
2.4 Sample and Sampling Procedure 
The study utilized purposive sampling in selecting the respondents. The participants were chosen based on the 
Phil-Iri Assessment result. Thirty-three (33) out of thirty-five (35) learners from Grade 8 were identified who 
were in at frustration level and need intervention.  
 
2.5 Research Instrument  
The researcher used pretest and posttest. The questions form the pretest and posttest were parallel. The test 
questions were validated by the English coordinator. The test question covers the 5 context clues strategy, with 
the total of 25 items. 
 
2.6 Data Gathering Procedure 
Before conducting the study, the researcher obtained the necessary approval from the concerned offices and 
agencies to administer the research instrument. After receiving permission, the validated researcher-made test 
questionnaire was personally given to the selected respondents during their available time. The completed test 
questionnaires were collected using the same process. The data gathered were then organized, tabulated, analyzed, 
and interpreted using appropriate statistical tools based on the objectives and research questions of the study. 
 
2.7 Data Analysis Techniques 
The data gathered from the pre-test and post-test were organized, tabulated, and analyzed using appropriate 
statistical tools. Descriptive statistics, particularly the mean, were used to compare the learners’ pre-test and post-
test scores and determine their changes in performance. To test whether the difference between the pre-test and 
post-test scores was statistically significant, the researcher used the paired-samples t-test. The results were 
interpreted based on the objectives and research questions of the study. 
 
2.8 Ethical Considerations 
The study followed ethical guidelines for research involving human participants. Participation was voluntary, and 
the respondents were informed about the purpose of the study before answering the questionnaire. The information 
collected was used only for academic purposes and was kept confidential. The researcher protected the identities 
and personal information of the respondents throughout the study. The data were analyzed and presented honestly 
and objectively to ensure the credibility and integrity of the research. 

3. Results and Discussion  

3.1 Pretest Result 
The pretest results revealed that the 33 Grade 8 learners had an overall mean score of 2.48, interpreted as Low, 
indicating that they experienced difficulties in reading comprehension and identifying context clues before the 
intervention. Among the five categories, synonym and restatement clues obtained the highest mean of 2.91, 
followed by antonym and contrast clues with 2.85, both interpreted as Moderate. Definition and explanation clues 
received a mean of 2.39, interpreted as Low, suggesting that learners struggled to recognize explanations and 
definitions of unfamiliar words within texts. Inference and general context clues also obtained a Low rating, with 
a mean of 2.15, indicating difficulty using surrounding information to infer word meanings. Example and 
illustration clues recorded the lowest mean of 1.76, interpreted as Very Low, making it the learners’ most 
challenging category. These findings suggest that learners had limited ability to use examples, contextual 
relationships, and textual information to understand unfamiliar vocabulary. Wongwiwattana and Watanapokakul 
(2021) highlighted the importance of context clue identification in inferring vocabulary meanings. The results 
indicate a need for targeted instruction, particularly in example and illustration clues and inference and general 
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context clues. Thus, the pretest findings provided a baseline for implementing structured context clue strategies 
to address the learners’ identified difficulties and improve their reading comprehension. 
 
3.2 Posttest Result  
The posttest results revealed that the 33 Grade 8 learners achieved an overall mean score of 3.60, interpreted as 
High, indicating improved performance in reading comprehension and context clue identification following the 
implementation of the targeted, structured context clue strategies. Among the five categories, antonym and 
contrast clues obtained the highest mean of 3.85, followed by synonym and restatement clues with 3.76, and 
inference and general context clues with 3.73, all interpreted as High. Definition and explanation clues received 
a mean of 3.39, while example and illustration clues obtained a mean of 3.27, both interpreted as Moderate. These 
results suggest that the learners developed better skills in recognizing word relationships, identifying contrasting 
ideas, and using surrounding textual information to infer meanings. However, the moderate results in definition 
and explanation clues and example and illustration clues indicate that these areas still require additional 
instructional support. Similarly, Indriana et al. (2021) reported improved reading comprehension performance 
among Grade 8 learners after the use of a context clues strategy. The findings suggest that structured instruction 
and guided practice may help learners become more effective in understanding unfamiliar vocabulary within 
reading passages. Nevertheless, continued reading activities and formative assessments are needed to strengthen 
the competencies that remain at the Moderate level. Overall, the posttest results indicate improved learner 
performance following the intervention and support the continued use of targeted context clue strategies to develop 
reading comprehension skills. 
 
3.3 Significant Difference of Pretest and Posttest 
Table 1. Paired Samples t-Test Results for the Pretest and Posttest Scores of the Students 

Test  Mean Std. Deviation T-value p-value Interpretation 

Pretest 12.42 3.00095 -10.615 0.001 

There is a 
significant 
difference. 

Posttest 17.97  
The paired-samples t-test revealed a statistically significant difference between the pretest and posttest scores of 
the Grade 8 learners, t(32)= -10.615, p<.001. The negative t-value indicates that the posttest scores were higher 
than the pretest scores when the difference was calculated by subtracting the posttest scores from the pretest 
scores. Thus, the null hypothesis was rejected. The findings indicate that the learners’ reading comprehension 
performance improved significantly following the implementation of the targeted, structured context clue 
strategies. 

4. Conclusion & Recommendations  

The study concluded that the implementation of targeted, structured context clue strategies was associated with a 
statistically significant improvement in the reading comprehension performance of 33 Grade 8 learners, as 
demonstrated by the paired-samples t-test results, t(32) = −10.615, p < .001. The higher posttest scores indicated 
improved ability to identify contextual information, determine unfamiliar word meanings, and comprehend 
reading passages. Among the five context clue categories, antonym and contrast clues obtained the highest posttest 
mean, while example and illustration clues remained an area requiring further improvement. These findings 
highlight the potential usefulness of targeted context clue instruction in strengthening vocabulary development 
and reading comprehension among Grade 8 learners. 

Based on the findings, English teachers are encouraged to integrate targeted context clue strategies into regular 
reading instruction, emphasizing definitions, synonyms, antonyms, examples, and contextual inferences. Guided 
reading activities, vocabulary journals, and structured exercises should be incorporated to strengthen learners' 
ability to interpret unfamiliar words and understand written texts, particularly in areas requiring additional 
instructional support. School administrators should provide appropriate reading materials, allocate sufficient time 
for literacy interventions, and support regular formative assessments to monitor learners' progress. Future 
researchers are encouraged to examine the effectiveness of these strategies using larger samples, comparison 
groups, and extended intervention periods to evaluate their potential long-term benefits for reading 
comprehension. 

The study was limited to 33 Grade 8 learners identified at the frustration reading level at Bulangsuran Integrated 
School, Samboan, Cebu, which may restrict the generalizability of the findings to other grade levels and 
educational settings. Its classroom-based action research design, employing a one-group pretest–posttest approach 
without a comparison group, demonstrated statistically significant changes in reading comprehension 
performance but could not establish that the improvements resulted exclusively from the intervention. 
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Furthermore, the use of researcher-made pretest and posttest instruments may have limited the assessment of 
broader reading comprehension competencies. The absence of long-term follow-up assessments also prevented 
the determination of whether the observed improvements were sustained over time. These methodological and 
contextual limitations should be considered when interpreting the findings and applying the intervention to other 
learning environments. 

5. Compliance with ethical standards  

The researchers declare that there are no conflicts of interest related to this study. The research was conducted in 
accordance with ethical standards for studies involving human participants. Informed consent was obtained, 
participation was voluntary, and participants were allowed to withdraw from the study at any time without facing 
any consequences. Confidentiality was maintained by ensuring that participants’ identities were protected and that 
data were securely stored, anonymized, and reported in summarized form. Since the study involved psychological 
well-being, the research procedures were non-invasive, and appropriate measures were taken to minimize possible 
discomfort. Participants were also informed about available support services if needed. In addition, the necessary 
institutional permissions were secured before administering the research instruments and accessing relevant 
academic records. 
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